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»agkgmmﬁ and Purpose of the gﬁudy

.. Career education is generally described as the

' totality of experiences through which one learns

~ about and prepares for a career in the world of
==work:~The infusionof career education” concepts
L ~iﬂtD th\; schaci se:tting hgs brau:ht about a close
- tmn ;Jld, 9931‘3&@:13;? pfocedures rclatmg to career

-+, education programs. From the beginning, Sidney P.
- 'Masland, 3r., Chairman, National Advisory Council
- on Career Education and former U.S. Commis-
.. sioner of Education, calied upon educators to
synthesize the rather vague concept of career

.- education. Thus, empirical observation coupled

with formal research evidence led to broad detini-

“ . tions of career education while concommitantly
- related themes, objectives, and activities were being
<" formulated. However, the actual introduction of
- .career education ideas into established school
- procedures required the exploration of existing

program elements to determine how these elements
- 'might facilitate achieving career education goals. It
%" -was found that further exploration was needed
.. into ways individual schools could best utilize their
" -available resources and program factors to imple-
=-- ment a systematic and cohesive career education
program. This report describes a variety of cooper-
‘. ative activities that result in the implementatio: of

such programs.

Schaal Resources and Program Factors

A]though mdlv1dual schools often have divergent
] characteristlcs and contrasting needs and interests,
Call - sc‘hools have similar resources: students and
.-~ 'parents, instructors, counselors, administrators,

tsupport  staff,” business-industry-labor community,
' f-,."'and gé’néral cammunity also facilitigs Equipment

. essential set of ac:t;on mgred;ants needed by
... schools to maintain and expand their education
" programs.

To complement these resources, schools have at
their disposal at least six program factors used to
organize and structure their program: administra-
tive “systems; personnel development processes;
guidance components; curriculum strategies; in-
structional approaches; and the educational needs
and concerns of the community they serve.

To initiate and sustain the career-education
thrust, the school must unite and put to use its
accessible resources and ifs netwark of program
factors. Any cooperative activities within the
school setting will greatly famhtate this required
unified action.

Cooperative Activities

Cooperative activities may be defined as the
helpful relations, actions, and pursuits carried on
between school resources and program factors
which are aimed at the accomplishment of a
common purpose or goal. The interrelationships
resulting from cooperative activities may directly
affect the growth and development of a program of
career education.

’ Purpose of the Study

The purpose of this study was.as follows:

1. To develop a conceptual model that describes

the cooperative activities within the school
setting

2. To identify promising practices that use coop-
erative activities to enhance the 1mplementa=
tion of career education :

3. To make recommendations regarding the in-
corporation of the results of items | and 2
above into a media presentation for use in
career education inservice training programs

The process used for complhng mformatioﬁ
about cooperative activities which affect career
education programs included the following:

a7



%1 An ad\nmry committee was set up with
{.persgmm from the Center for Action and
"Study in Education (CASE). The CASE advi-
_sory committee (Appendix A) and members
-of the research team (authors of this study)
:prspared‘. a list_of program factors (Appendix
i+ /B) for use in directmg the résearch inquiry.

- ‘2 The research team. constructed two types of
" survey interview schedules (Appendix C):

-~ a..The Principal Informant Telephone Inter-
L view

. " b. The Systematic Exploratory Interview

" 3. The California Career Education Task Force
' prﬁ\aded the: names of six career education
- demonstration sites located in Southern Cali-
“fornia. (Appendxx D) whose staff might agree

-inenimtO-participate. in-the study.-Lettersof inquiry-- - - -

"7 (Appendix E) were sent to the approprate

.. site directors and district superintendents.
- Both the name. of a contact person and

. approval to use the six sites were requested
“(Appendix F) and obtained.

-4, Each demonstration site contact person was

‘interviewed using the Principal Informant

Telephone Interview, thereby explaining the
purpose of the study and confirming the
informant’s understanding of his or her site’s
role in the research. On-site visitation was
discussed, and a date was set for a meeting. A
tentative schedule for identifying and inter-
WEng seccmdary mfc)rmants sur;h as teachers

was develaped

5. On-site surveys were conducted as the pri-

mary means of identifying cooperative activi-
ties. This time the Systematic Exploratory
Interview was used as the main data-gathering
instrument; both the principal informant and
many secondary informants were surveyed
using a systematic exploratory interview tech-

-nique - (Appendix-G).-Responses-to interview- - - -
- questions in identifying the cooperative activi-

ties taking place among the various school
resources. were categorized by using prc::gzram

- factors, *
. 'Ths .;morrﬁatnjn thamed frém the on-ﬂte '

cation.



C@Qperatwe Activities Conceptual Model

Scope of the Model

Bac:ause one of the missions of the California
. Career . Education Task Force is to assist local
=:school-personnel in the development of-a -career
..education. program, the Task Force funded several
~~m1mresearch projects designed to obtain objective
nformation  from the field. The study focuses
i1 anly on one aspect of the implementation of
a ,eer ‘education: the modification of the existing
“ structure’ to’ bring about implementation of the
| program.’ Spemﬁcally, ‘the study seeks to uncover
- promising practices in cooperative activities that
- >ducators -have ‘initiated which complement, sup-
-~ plems nt, or supplant—the -structure, process, and

¢eo ent of the existing system.

‘'survival of an innovation is one measure of
ts "success.  Career ‘education, like many other
mnavat;ve programs, will be measured by that
iterion: The identification and description of
GQPEI‘SthE activities in this study are therefore
~designed to facilitate educators’ plans for and
: implementation of career education and thus en-
\ sure 1ts survwal

. The Model
n the fallawmg e-xarmnatmn tjf the ccmc:ept ﬂf

smgle '

1. Interactions between the individual instructor
and his or her subject matter or course
content

2. Interactions between individual instructors, .
between an instructor and a group of instruc-
tors, or between groups of instructors who
teach the same subject matter or course
content '

Interdisciplinary Activities
Interdisciplinary -activities that occur between or

among branches of knowledge or learning in a
single institution are as follows:

1. Interactions between individual instructors,
between an instructor and a group of instruc-
tors, or between groups of instructors from
different subject rnatter or course content
areas

2. Interactions between different Ievels of educa-
tors; e.g., instructors, counselors, adrmmstra—
tors, school staff

Multidisciplinary Activities

Multidisciplinary “activities that occur among a
combination of many branches of knowledge and
learning and not limited to one institution are as
follows:

1. Interactions betw&an different levels of educa-
tors engaged in intradistrict and interdistrict
activities

2. Interactions between different levels of educa-
tars and Students parents the business—

pubhc



| P’fémiﬁﬁﬂg Practices Which Uss
: ;C@aeratwe Activities

- As schools concern themselves more systemati- 3. The intensity and scope of cooperative activi-
; cally with implementation -and operational proce- - ties are affected by the maturity of the tatal_

¢ dures:

relating to .career education 'and with the school system.

_strategies necessary to achieve career education, it o o .
" becomes vital that a'base of eévidence bé established - Format of Practices
- for-reference. The observation and description of Each of the promising practices in this section is
pmmlsmg practices occurring in schools that have . described in the-following format. First, a descrip-
" career education . programs in operation will con- tion is given of each practice in which cooperation
,;, ‘tribute. to- such a base. This section describes occurs. Next, a report is given on the interactions .
.» practices, strategies, and considerations observed at ~  that occur as part of the implementation.process
emstmg career education demonstration sites, . . for each practice. Finally, a listing is-given of the
: factors that should be' taken. into account when -
Selection Criteria for Practices . planning strategies for lmplementatmn of a prac-
The criteria used for the selection of promising «  tice.
~..practices for this study are as follows: ‘Practice One: -Curriculum Legalization

1. The practices must be observable in school P L
i , s L L A description of the- practice, strategies for
s z o . - ? , .
zz‘gﬁ;v%sﬁg?:? education objectives are implementation of the practice, and considerations.
2. The practices must be fully operational or gfecrtmr & g&glgmggtgﬂgn ,ﬂf the practice are given
in the following subsections.
previously implemented; they must not be in ,

thE pmcess of gmergmg ' Description of the Practice
. g;rzm factors. - ' R infusing career educ@tmn into the reguﬁlar curricu-
o 4 T’lie practiﬁés must be usable for stimulaiing lum by shmvn}g ’thé mstrgct'«;r the relationship and
o the deve la? ment of future ﬁfégsms, o = relevance of his or her existing course content and
S TR " A performance objectives to career application. This

practice opens up an approach that leads to a

- Limitations of Practices (4 L the inctrietor ;
Limiiations of fractice: closer relationship between the instructor’s subject

- - Some. of the limitations of the promising prac- matter objectives and. the career education objec-

- tices are as follows: ~ , tives applicable to .his or her curriculum. Thus,

- . -1, The practices selected to illustrate cooperative instructors are able to. develop career information

. activities may not be applicable to all school - on related occupations, career preparation, educa-

- -gettings.and therefore may need modification tion requirements for various occupations, the

. .to fit a school’s needs. labor market, and occupational tasks that relate to
.2, Some .of. the promising practices represent a their partlcular subject matter.

- ccmbmaﬁnn of similar activities occurring in The uniqueness of this practlf_:e is in the prccess

' two ‘or more' demonstration sites and were - of legalization that occurs in conjunction with the

.selected to provide adequate illustration. infusion of career education. After the instructors

~Thus, the potential for implementing these develop course outlines, including career education

-::- practices may be affected. objectives, these -outlines - are combined at the

4




V 'd-i's’frict levei to..produce a district model which

reflects acc:urately the performance objectives the

,mstruntors are using. The curriculum model is the
-district’s formal statement of intended instruc-

" tional outcomes for all disciplines. Thus, career

. “education is-*‘legalized” because it is being made a
j':‘part of the official dlstnct curriculum statement

A _Siﬁteges for Implementation

“Strategies for implementation of the practlca are
- as follows:

1. The inservice training for’ all aclnumstrators
" instructors, and counselors emphasizes career
education teaching techniques, development
of curriculum, demonstration of how career
‘education curriculum deals with employment
in the world of work, and guidance tech-

" hiques for showing students how the skills

they learn in school apply to the work world.
- The principal methods used for inservice
training are workshops, demonstrations, and
- group discussions which focus on interaction
among the various participants.

2 Starter klts daveloped by the dlstrlct staff
: Educatmn Ob_]EGtIVES (150 to BDD) whlch state
student outcomes and suggest activities for
achieving the objectives. The kits serve to
stimulate and facilitate the interaction be-
_tween the instructor and his or her course
content or subject matter.

3. Task force leaders are selected from each

“'school, in the district to serve as heads of

. cadre groups of educators from a variety of

. disciplines. These cadre groups are composed

o of instmctcrs whc: are knawledgeable abaut
e}ustmg coursa outlines and claSSrcmm activi-
“ties; they also serve as resource’ persons for
-other instructors. Task force leaders are com-
- munication” links between the cadre groups

_an;:l ‘the district staff. In-addition, they pro-

-vide leadership for interdisciplinary career

= education activities.

',,4 Curriculum study groups for each discipline
taught ‘within the school review course out-
lmes ‘and objectives (including career educa-

) tion objectives) develnpad by the instru::tors

, raferral ef ﬁnal appmved course outlmes toa
Curriculum Development Advisory Board
(CDAB) at the district level, which also
-reviews the materials and ultimately compiles
-them into a district curriculum model. The

L ]

CDAB is composed of principals, instructors,

and counselors from all levels as well as

district personnel whose multidisciplinary ac-

tions result in a district commitment to career

education, .
Considerations Affecting Implementation

Considerations affecting implementation of the

practice are as follows:

1. Inservice training in career education for
administrators, instructors, and ' counselors
should be an ongoing program not limited to
curriculum development,

2. Staff incentives such as additional wages or
release time may be desirable when a consider-
able amount of extra work is required of task
force leaders, cadre groups, curriculum study

- groups, or CDAB members.

3. Attitudes may be improved if instructors can
be made aware of the fact that they have
previously implemented many of the objec-
tives classified as career related.

Practice Two: Communications
A description of the practice, strategies for
implementation of the practice, and considerations
affecting implementation of the practice are given
in the following subsectiahsi

Durmg the plannmg stages and after career

. education has been initially infused into the regular
" curriculum, it is essential that a communication

system be established that will open and keep open
the channels of understanding among school and
community personnel. This practice consists of
information networks and services that keep all
participants well informed about all program devel-
opments.

The dissemination of career education informa-
tion requires a communication network that in-
cludes any or all of the following:

1. Community information meetings in which
career education project leaders describe to
the .community representatives the ongoing
program as well as plans for future expansion

2. A career education newsletter distributed
among instructors, counselors, administrators,
and school staff, describing activities that are
occurring, plans for future events, available
resources, and special ideas for improvement
of programs (This publication can also be
distributed among parents and the com-
munity at large.)



& Spemal mterest ltems concerning career edu-

braadcast en radio and ts]ev;smn

Stra gjes fﬂr lmplementatmn

'ractlc;e utilizes personnel responsible for
1e . coordination, collection, and selection of ap-
'prC pnate ‘channels of communication (media selec-
tion); " and " for the dissemination of career
‘education information related to the school setting,

Consider: ions Affecting I;ﬁplementatinn

Considerations affecting implementation of the
pract;ce are as follows:

- 1. Wheére communication networks already ‘exist,

" this method prsclude the unnecessary expense

" an‘already established audience.
.Care should be taken that formal communica-

tion networks do not eliminate or overshadow

-informal channels through which information
may be reliably disseminated, such as simple
face-to-face conversations.

, Practice Three: Community Resources
» . "A description of the -practice, strategies for
- implementation of the'practice, and considerations
affecting implementation of the practice are given
in-the following subsections.

- Description of the Practice
-~ Descriptive anecdotal records of career educa-
.- tion classroom activities should be written by the
-7 instructors and compiled into a manageable hand-
. book. The descriptions, which are not to exceed
'one ‘page in length, can be in narrative or outline
.-~ form and should include the following elements:
< the instructor’s name; the activity or concept that
- was ‘used; the cooperative interrelationships in-
volved; the . implementation procedure; the re-
.- sources. and materials utilized; and a report of the
actmty s outcome.
.Copies of the handbook should be distributed to
; all’ instructors for use as a resource for searching
_“out’ ideas to implement career education in their
 classrooms. In addition, the handbook provides an
o ‘Dvervxew ‘of the tctal mstxtutlonal career educ;atlon

rathgr than mere Gﬂnﬁﬂptual models of mtended
- outcomes.

“cation, -published .in local newspapers and

it _may be desirable to use these networksv_____r___
rather than to create new c:mes Not only does

- of duplication, but it-also takes advantage of

Description of the Practice

This practice describes two types of resource
brochures developed to make the community more
accessible to instructors who are implementing a
community-based career education program. The
first brochure contains a directory of employérs
and the services they can provide, such as speakers,
media presentations, on-site visitations, individual
counseling to students, and student observation in
the employer’s place of business. All services are
further delineated by occupational classification,
including agriculture, business, creative arts, engi-
neermg, health, manufacturing, merchandising, of-
fice, science, services, and trade and technical.

The SEEDﬂd bmchure serves as a tDur gulde ta

and industries, this brochure contains an outline of
procedures for instructors to follow when making
arrangements f'or a tour and for planning the tour

district reqmres instructors to fill out when plan-
ning such a trip. Community resources are listed by
career clusters, and the following information is
specified for each resource: location of the re-
_source; contact person; reservations required; days
to visit; hours to visit; time needed for tour;
classroom speaker contact; description of tour;
maximum size of group permitted; grade level;
guide needed; special instructions; restroom facili-
ties; lunch fac;htles and any additional information.
Strategies for Implementation

Strategies for implementation of the practn;e are .
as follows:

representat;v&s Qf busme*a&mdustry-labm is
formed to assume the responsibility for devel-
oping a plan for obtaining the necessary
information. This interdisciplinary activity
can result in the production of a question-
naire which is subsequently sent to business,
industry, and professional organizations,
whose cooperation and asmstange is re-

{ quested.

.2. The affirmative responses to the questionnaire
are compiled into the published brochure
direcf;ﬁfy,
of the bmchure and its use dunng an inservice
or staff meeting.

10

- student v151tat10ns In addltlDl‘l ta a llst of businesses



Considerations Affecting Implementation

Considerations affecting implementation of the

practlce are as follows:

1. Part of the instructor’s task when utilizing
community resources is to assist students in
being courteous guests or hosts and to prepare
them to ask appropriate questions.

2. The generosity of the business-industry-labor
community should not be abused. Instructors
should refrain from making undue requests or
overusing a resource.

Practice Four: Instructors’ Handbook
A description of the practice, strategies for
implementation of the practice, and considerations
affectmg implementation of the practic. are given
in the following subsections. :

_ Strategies for Implementation

Strategles for lmplementatmn of the practme are

_ as Follows

ths should bs encouraged to recall career
education activities that they have success-
fully implemented in their classrooms.

2. An inservice training session should be held in
which two or three instructors are encouraged
to give verbal descriptions of such activities.
Other participating instructors should be
asked to write their own career education
experiences in any one of the acceptable
formats. :Adequate time should be allowed so
that every participant can complete at least
one such description. The instructors should
be informed that all activity experiences
contributed by them will be compiled into a
handbook, and that these experiences will
serve as a resource to which others. will refer.

3. All contributions should be typed, edited,
_replicated, and assembled into a handbook.
This handbook should then be distributed to

. appropriate school personnel.

Considerations Affecting Implementation

. Considerations affecting implementation of the

practice are as follows:

1. Careér education must have been infused into
the fegular Eurrigulum well iﬂ advance of the
have had time to Experlment w,1th Several
activities and have been enabled to evaluate
the effectiveness of each activity.

i1

- forms,

2. The success of this interdisciplinary activity

depends on the degree of motivation witlt™ "

which the instructors have been infused. The
personnel conducting the inservice training
session must generate enough enthusiasm to
motivate all participating instructors.
Practice Five: Career Guidance Centers
A description of the practice, strategies for
implementation of the practice, and considerations
affecting implementation of the practice are given -
in the following subsections.

Description of the Practice

Career guidance centers are a primary tactor in
the guidance component of career education in
elemcntary, intermediate, secondary, and post-
secondary schools. These centers provide instruc-
tors, counselors, and administrators with career
education curriculum materials. Furthermore, they
afford students the opportunity to (1) become
aware of available career planning information
about both education and work; (2) explore and
investigate careers so that they can make career
choices based upon their interests and abilities and
the opportunities that are or will be waiting; (3).
become aware of “‘career clusters’” and the job
opportunities within each cluster; and (4) plan
realistic educational programs' that will prepare
them to enter the world of work with developed
skills, knowledge, and experience.

The use of guidance centers can be either part of
the regular study program or a student option.
Howevér sll students should be encowaged to take
awareness of the wo,rld of work.

The career guidan centers contain information
ormation on occupational
LhOlCES ava;lable, and information on occupational
preparation. This information is presented in many
including books, brochures, pamphlets,
filmstrips, - videotape productions, and tape-
recorded interviews, Talks by guest speakers from.
various occupations and study trips to actual job
sites are other ways in which students can acquire
information.

Strategies for implementatinn

as follows

. The location of adequate space that can be
us;d far a career guidance center is the major

bﬁ: acr;cmpllshed coopemtlvely ina number of



- be remadelsd to ascommodste t_he spsmsl
needs of a guidance center; shelves may be
added, carpet installed, audiovisual equipment
purchased, electrical outlets installed, and so
forth. If there are no empty rooms within a
school, a corner of a library may be sectioned
off. A multidisciplinary approach may also be
used in which several schools within a district
combine efforts to furnish a centrally located
guidance center and/or a mobile center that
can be shared during the school year.

2. Selection of a competent guidance center
technician is essential to a smoothly running
center. This technician gathers, organizes, and
updates information of all types, including
descriptive materials, films, community re-
sources, and guest speakers. He or she acts as
a resource consultant to the counseling staff,
assists students when needed, aids instructors
with career education activities while encour-

: sging them tcv mske use of the csntsr and

Tl hsse activities are all examples of mterdlsm—
plinary cooperation among school staff,
students, and the community. In some-set-
tings, the technician also serves as a full-time
career counselor, who acts as a liaison agent
with counselors, instructors, and parents

while providing vocational guidance to indi-

vidual students.

3. To make the most effective use of a center,
counselors, instructors, and the center techni-
cian should dsvslop a prof“ile {:srd on esch
should contsm such mformstl,on as ths stu—

- dent’s present status, interests, aptitudes,
strengths and wssknessss, work experience,
test results, career choices, and plans after
graduation, and the counselor’s recommenda-
tions. At the secondary level-the information
on the profile card is used as the basis for a
home counseling session in which the coun-
selor, 'the student, and his or her parents
assess career plans and options available to the
student.

Considerations Affecting Implementation
Considerations affecting implementation of the
" practice are as follows:
1. The implementation of a career guidance
- center requires the total commitment of
school counselors to the infusion of a career
education. program. Without this commit-

i

ment, the guidance component of the center
will not thrive.

2. Staff inservice education should be planned
for early in the school year to provide
instructors with an awareness of the benefits
derived from using a career guidance center,
This inservice education should include suffi-
cient time for each instructor to familiarize
himself or herself with all guidance center
services. '

Practice Six: Careers Fair
A description of the practice, strategies for

~ implementation of the practice, and considerations

affecting implementation of the practice are given
in the following subsections.

Deseﬁpﬁnn of the Practice

dssngned to pmducs awareness of gducatlon and
job opportunities for students of all ages, Much of
today’s career education literature attempts to
define a possible range of careers from which the
student can choose a career. However, more direct
exposure to occupational inforimation in the form
of exhibits by schools, colleges, regional occupa-
tmnal pmgrams buslnsss-lndustry-labor and gov-

comes. Soms sxsmplss are as f'cillows

}. Students and adults are encouraged to think
about present and future employment oppor-
tunities.

. Further interest is cultivated in the enroll-

ment of students in programs .designed to
prepare them for the working world.

3. The general public is provided an opportunity
to become aware of the wide variety of
vocational and career education "programs
available to both youths and adults.

4. The business-industry-labor community is en-

’c:ouraged to bssomé ~more c:h:ssly involvsd

| 2]

standmg of the structure snd nature of ths
work world. This involvement will help ex-
plain to students the educational and occupa-
tional preparation required for entrance into a
career in business industry, or labor.
that career plsnmng can become an informa-
tional, experiential, and decision-making pro- -
cess which serves as a way of preparing for
change.

6. Educators and persons in the comrnumty gain
an understanding of their own unique re-

12



they relete them to career educa-

dente and- edults are nct aware of the vast
seleetmn ef occupational epportumtxee avail-

tuation by euthnmg steps to facilitate
careefs fair.
esses and programs is.the formation of a

".Tepresentatives from education, business-
ustry-lebor gavernment serv;eee end the

rge.meat;cm end executmn of a careers falr
it ‘offers a-wide range of information and
v'_new experiences in the worlds of both educa-
_tion and work. . :
3. As a means of creating an awareness of the
- availability of jobs' within a single occupa-
ional fjeld, exhibits are set up, based on the
’_ oneept of careér clusters. Examples of possi-
“ble - major. exhibit areas include: industry,
“=-public ser\nee personnel and product services,
-and arts. :
"despreed dlssemlnetlon of the information
ontemed 1n the E‘.}(hlblts is achleved by

€ers fau' The strategy of expesxng lerge
‘numbers” of - persene to the information has
he effeet of group counselmg

o ns Affeetmg lmplementatmn

Cdn‘eideratlone affecting implementation of the
e are as follows:

ffects the planning for a careers fair is a
ultidisciplinary activity which can involve
educators. . from several districts. Such an
ndettaklng is generally too vast to be han-
.dled adequately by a single institution or even
"e smgle dlstnet of hmlted size and resources.

tive effort on the part ef all districts mvalved

{;m ‘the planning, reinforced by contributions
from business, industry, labor, and the general
"rnunlty

le - to 'them, initiate -a response to remedy -
cesses -and ° pregrame needed in plan-
ueetere main thruet in mltxatlng these .

-education leadership council composed -

ecause’ of its eomplexlty and far-reeehlng

3. The fair should operate during a season end
on the days and at the times which will
encourage maximum -attendance by a major-
ity of the people living, studying, and working .
in the vicinity. -

4. Admission to the fair shouid be free.

Practice Seven: Minisocieties
A description of the practice, strategies for
nnplementatlen of the practice, and considerations
effectmg implementation of the practice are given
in the f'ollowmg subsections.

Desenpt:en of the Practice .

Children in ki,tlderg'erten through grade eight are
given' the opportunity to experience life in- the
consumer: world by partlelpatmg in minisocieties.

- Each- minisociety is’ organizéd in a way that is
‘appropriate to the individual ‘classroom; one class-

room may utilize =xisting class ef’ﬁeers while
another may hold elections for a city government

. eonelstlng of a mayor, a city council, a treasurer,
: end judlelerles Businesses are established in each

*town’’; and students learn how to apply for a job,
to fill* out applications, and to be, interviewed.
Contracts are made with the business “owners” of
a real estate firm, a drinking faucet company, a
pencil sharpener service, an arts and crafts business,

‘a’light and power company, a custodial services

business, and- various other school-related busi-
nesses. such as paper graders, a supplier of class-
room materials, a sign -service eempany, the
“town” newspaper, a tutoring service company,
and a bank. Money management, checking-account
use, credit use, and consumer buying are all
integral parts of a minisociety program.

“This program provides a learning-activities-
package approach which allows for both lerge— and
small-group instruction, as well as minicourses in

7 career-related subjects. In addition, it offers the use

of ungraded curriculum and provides for the devel-
opment of an exploratory work experience through
which students are introduced to existing work
opportunities -designed to make -them inquisitive
about what they must do to prepare for job entry.

Strategies for Implementation

Strategies for implementation of the practice are

as follows: _

1. The success of this interdisciplinary practice
depends on the motivation of instructors to
assume leadership and responsibility for a
classroom-based minisociety. Many instruc-
tors find that this package approach is consis-
tent with their style of teaching.



plementatmn af a rmmsoc:lety in
'houlcl ba hrmtecl tct spec;fied

| ,i pératlve for students to be allowed to
theu‘ own dEElSlQﬁS

ractlce utlhzes the carnrnumty class=
’ni whlch studgnts are axpased to
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sr:hcol—age students and. adults can become in
- volved in pract' cal’ explc)ratﬂry work which: helps" '
“them' develop ° ‘marketable skilis and satlsfactary_

work habits ~for obtaining ~full- or 'part-time -

- employment.: Courses also provide entry-level skills.
-+ for - furthering : theu' educatmn ‘at commur 'ty-'_ '
: :_'calleges o

~“Community- c:lasses are. heid near local stcres or -
. "The_ close - contac “with -

Z,hat w111 make them‘

room student can rnake his or hEr career. selectmnf
with ‘maximum awarsness “of- the responsnblhtxes

vand benefits involved.

Community  classes also pmv;de elementaxy and
intermediate school students with the opportunity
to dEVEIGP awareness of careers through visitations

‘to- the classrooms where on- -the-job trammg is

occurring. Career awareness, career orientation,
and career exploration are all facilitated by direct
exposure to a variety of careers and Gccupanons

Strategles for Implementatmn

Strategies for lmplementatlon of the practice are
as follows:

1. The - initial respﬂnmblllty for establishing
“multidisciplinary cooperation between educa-

tors and representatives of business-industry-
labor must be assumed by someone who has™
the knowledge and' capability to coordinate
all aspects of the program.

2. The classrooms must: be established adjac:ent
to, or in close proximity to, cooperating busi
nesses and industries to facilitate exposure to
occupations or on-the<job training.

3. The courses offered should encompass a
broad range of occupations and careers, in-
cluding, but not limited to, air conditioning,
banking, cosmetology, fire science, keypunch
operations, motorcycle and small-engine re-
pair, and truck driving. : '

4, Awareness of the program’s existence can be
generated among students, parents, and the

. L 25 gmplayers a chance to-..

be of servic to the educational system as well asto’"
sthe... cgmrnumty‘ -by:: pmwdmg students ~with:an
DppDrtumty to learn skllls



_mty,through word—eflmouth advertis-
d student-to-student communication.
eluevements of successful graduates

ness” ndiorlentatlon epportumnee for
should be developed and offered
- aré eligible to enter the com-
| ssmem program.

nt transportatlon end famhtles are

mty elassee should lntfeduee students

students_job skills, instructors should empha-
e. the ﬂnportenee ‘of being punctual, dress-
g’ appropriately, dealing with the public
effeetlvely, and cooperating with co-workers.
Instructors and students must be made aware
of -their role in the enhancement of school-
eommumty relations through their participa-
tlon in thls pregram ,

G Praetxee Nme Eonstmetmn Teehnelegy

plementation of- the practice, and considerations
feetmg implementation of the practice are given
he’ feﬂewmg subsections.

m' uf the Pmetxee

“the secondary school, such as drafting,
methematles home economics, and English. It also
rves as the hub for district activities as evidenced
einteractions between the secondary and
elementary students and between the secondary
and intermediate students.

" Tools -and materials obtained from the high
. ‘seheel are. placed in a van, which is used as a

to-work . habits ‘that will improve their em-
plo’yability’ “prospects. In addition to giving -

A desenptlon of the practice, strategies for

e 'm eonetmetloﬂ teehnology serves as -
or career education activities in other .

11

to leam how to use SImple tools The van is elso
used to transport materials to the intermediate
schools, where students in. industrial arts classes
can build such- items as cabinets, shelves, and
vanities. These items are eventually installed in the
house built by the secondary students.

" An overall objective of the course in construc-
tion technology is to produce in students an
awareness of the variety of occupations that exist
within the construction industry and the training

. required for each occupation. At all levels of the

course, students receive beth elassroom 1nstruet10n _

struction sﬂ;e

Stretegies for implementetien

Strateges for implementation of the practice are - -

as follows:

1. Implementatlon of thle course depends upon
the - active participation  of the business-
indaostry-labor community and the general
community. Community members participate.
in multidisciplinary activities as (1) members

of an adwsory committee composed of ex- "

perts in the field of ‘construction who assume .
responsibility for planning the house, financ-

mg 1te eenstmetmn -‘md supplymg the re-
erees, end (2) eommunlty beeed resource peoﬁ
ple who provide'instruction in the responsibil-
itiesofa buﬂdmg mspeetor a safety .inspector,
a doctor, a trade journeyman of each trade
encountered, an apprentice, a member of
management, a member of orgameed labor,

end a banker or ﬁnaneler -

‘etruetmn teehnology ‘course by all ,seeondery :
school persormel directly involved are secured
through - inservice cooperative planning ses-
sions. Because of the nature of the course in
construction, the staff must be offered special
elasses in exehiteeturel drefting, praetieal

location end use of eppropnete referenee
materials. The construction technology in-
structor is responsible for the interdisciplinary
activities among these various departments.

3. Students are recruited for the construction
teehnology elese by the course inetruetef with
and the dlreeter of career edueetlon depert—
ments. During the first year, the students
receive extensive counseling and guidance to

S7i



by the bcard of. educatmn the cgunty, state,
- and -city" regulatmg agencies, “and the labor

umcns must »b, secured rprmr to. 1rnplementa"f L

asis. of the reaponses of pnnclpal and
iformants to- the systematic. explora-
s.and the Bbsewatlcms made by the
eamh_team lt is pc)sab!e tD -assume that
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administrators, and school staff have been

- heavily - influenced by  intradisciplinary and

interdisciplinary cooperation.

4., Multidisciplinary  cooperation among educa-
- tors, the- busmess—mdustry=labar community,

and the ‘general . cammunlty appears  to be -

'-essentlal to . the: success of career education

programs. The greater the support of each of
these resources, the - greater the chances for'_
the success of the. program. .

. The " utilization - of - cogperstlve activities in .
'lmplementlng career education serves to break

down rigid departmentahzatmn which resuits
in - the increase . of resources avallable to
individual instructors. :

. Cooperation: on - all three. discipliﬂa:ry levels

produces a more comprehensive approach-to
career education because of the involvement,
articulation, andlegitimization that results.
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!:nsure pﬂeut and ;:c:mmumty mvnlvement th augh coop-
eratw ac vmes, use nf parents and cgmmumty peaple- B
1 - nd so forth. - e

Gmdam‘.e 'actoﬁ

Ccllect cun‘ent quantlt.atm:, and area-w&de job data infor-
. mation.

. Develop caree: guidance centers

- Promote group counseling procedures, -

Determme studsnt mterests thmugh assessments and 50
~- forth,

~ Develop a x:nunselmg rale for teaehgr‘s

Develop classroom ElEthltlES for cnunselors

eleme tary, mtermedlate,
secanda;y levals inr gard tc: careers, :

instm:tlansl Factors

Develop student incentives. v
~ Initiate 'team teaching between vocational and nonvoca-
tional subject areas. -
Develop and use the library as a resource center.
Develop.a community-based classroom, '
Strengthen the educational technology base.
Initiate role playing and simulation activities for students.

tion fDr Qutraach pmgrsms ' i U :

p]snning and develcxpment to perQtE a more L - Curriculum Factors v

~ Promote a master plan for curriculum development.
 Initiate cooperative curriculum development.

“clusters.. .
Promote student career Qrgamzatmns
Promote . small  monelary. and rale:asa time awards for
' mnnvatlve projectsi
dermc curnculums.

Focus curriculum on levels of career education (awareness,
orientation, exploration, vocational education develop-
ment, and preparation). :

Promote student cocurricular activities.

18
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Obtain program variety and optmns by focusing on career




“Graduate School of Education
University of California, Los Angeles

- Explanation of project '

"éiﬂfé%l’,ﬁdllﬁﬂﬁﬂﬁ is a blend of general, vocational, and academic education into a curriculum which can provide

‘the s@udent'with educational experiences necessary to prepare him or her for economic independence and personal
‘fulfillment. In order.for career education to reach a full fruition, a number of fundamental administrative,

19
15

Aruitoxt provided by Eic:



aptation, ‘and developm: flt”}(), < r:spe tmties between schcﬂl resaumes (the mstructars, cnunselgrs,f V
school: staff _rthe students aﬂd thsu‘ parents t,he business-mdustry-labar cummumty, and the}"

&
s :
Date Hours

th*principal informant -

Brief 6v‘eﬁi§wgf district program

iterview principal informant

Aruitoxt provided by Eic:
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Es;abljsh'_sshedulé for meeting with secondary informants

Name Time of interview

_ - for final confirmation of on-site visitation
Reconfitm the date of telephone confirmation and/or on-site visitation
'@f‘qﬂestiﬂné on the psrt'af the informant - -~
Thank you
The Systematic Exploratory Interview
fyixiginfﬂnﬂatian
Name of e?sgéﬁii_gnt::,,,, o _ _ R o .
condary fnformant .
oolfdistrict: _ — - —_— .
*school/district: ____- — R
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ct spunsc:rs

Edu;atmn Task FGH;E
te D’partment nt‘ Education

nn and Study in Educatmn »

‘operative a‘cti\_'r,itiés

LSyste _Zatm explmatory interview techmque
Hnw the resu]ts will be used S : ' » o

Ccmﬂrmatmﬂ of respcndent ] unde:stsndmg af tha project

;iplﬂfs’tqu; interview
, N
“ Administrative factors:
S .Eesmiréev miﬂsgement Open entry/exit courses
. Flexible scheduling Staff development
‘Cooperative planning _ Evaluation/accountability
*Project monies - . Public-information system
‘Needs assessment * - ESL-bilingual support ‘
ad { Special transportation
" Facilities'planning’
Graduaunn reform ,
7 Master plan for insezvice education -

Staff meetings
Cross-subject linkages

Aruitoxt provided by Eic:



ommunity factors: _
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Job data information- Student interest assessment
Career guidance center : ' Counseling for teachers
Group counseling =~ - Classroom for counselors
A .I:‘_xé't,fuctienal factors:
. Student incentives Community-based classroom
*. " Team teaching Use of educational technology
- Library as resource Role playing/simulation

‘Master plan ,
- Cooperative development
Use of career clusters

Innovative project awards
Equal emphasis curriculum
Levels of career education

.~ Student organizations v S - = -.. Co-curricular activities

23
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hool District ,‘ 4, Orange Unified School District
REER L : 370 North Glassell °
Drange Cahft:rma 92666

; . 5 Dfﬁce Df the San Dlegg Cuunty Supermtendent
tir g Vaﬂey Elemgntary Schoot Dlstnct C T SfSchools

6401 Linda Vista Road
San Dlego Callf'mma 92111

ntanDiMﬂntclmr Elementsry School District 6. Santa Barbam City ngh School District
720 Santa Barbara Street
Santa Barbara, California 93101
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o | _ February 11,1975

or ta!gng tlmé from your husy schedule to consider this mattgr

Sijieei‘ely,

Charles L. Phillips
Project Director

21
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pléterﬂﬁs fnrm anid retumn it in the envelope provided by February 26, 1975, Thank you.

No._

*Most convenient time to contact (days and hours)

Tuesday | Wedjiésdsy o o Thursday - Friday '

Aruitoxt provided by Eic:



. Covina-Valley Unified School District
. Ragene Farris, Director of Curriculum
-Martha Evans, Project Developer

Mesaéprmg Vaﬂey Elementary School District
Bill Pitts, Project Director

:Qﬁtaﬁ&Montclair Eigmentary School District
" .Norman Steinaker, Director, Career Education

4, Orange Unified School District
Tom Schrodi, Coordinator, Secondary Education
Don Isbell, Coordinator, Elementary Education
Larry Johnson, Assistant Director, Career Develop-

5. Office of the San Diego County Superintendent of
Schools
Daniel Nasman, Guidance Consultant

6. Santa Barbara City High School District
Charles Brady, Director of Career Education
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1o ’th cla&ﬁﬁcatmn -of factnrs assoclated wnh causal
lati nsh;ps -and EffEEtWE use af researcher s and tespon-

n onduc mg mterﬁews with* any resgandaﬂts who (m
erms of the current purpc:ses of the interviewer) are given
clal nﬂnstandardzzed treatment Special, nonstan-

f the mustmn
e tmg the respondent mtmduce to a conmderable

1d " the vpmblem‘ he or she is only luok:mg for
5 ‘the ‘bounds set by his or her presupposi-
0 amfy interviewing, as-defined here, the
lling and often eager to let the respondent
_ abnut the pmblem, the question, or the

te stn:‘ af Explnratmy mtemewmg is
eviation, 'or an unusual interpretation
einterpretation, an extension, or a

ERIC
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t, the standardized interview (a
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statistical sigrﬂﬁcame and not Vsubstanuve s;gmﬁcancg.

.. Function of the Exploratory Interﬁé;\if

The main function-of the exploratory intefﬁéw is to
focus attention upon a given experience and its-effects

rather than to ask specific questions. Charactenshcs uf this -

‘type of interview may be described as:

1.

2.

3.

Persons interviewed are known to have pamclpated in
an uncontrolled but observed social situation.

The hypothetically significant elements, patterns, and .

total structure of this situation have been prevmusly
analyzed by the investigator. o
On the basis of this analysis, the mtemewer has

- fashioned an interview plan which contains a general

idea of the major areas of xrqmry from- whu:h_
pertinent data can be obtained.

.The interview itself is focused on both subjective and

objective  responses of the respendent, and these

' responses enable the interviewer to test the validity of

the data derived and ascertam unanticipated re-
sponses to the s:tuatmn,

Subtleties @f' the Exploratory Interview

For the purposes of this project, there are two types of
respondents: '

1.

2.

28

The principal informant or contact person who:

a. Is involved in the decision-making process.

b. Is well informed and able to give the interviewer a
picture of the norms, attitudes, and activities of
the situation under investigation

c. Has the- capacity to adopt the standpoint of the
interviewer ] .

d. Is able to make the connections between the
interviewer’s viewpoint and the activities within
the research situation '

e. Suggests seccmdary ﬁfnrmants i

f. Prepares- the:way for the interviewer to secure
additional information -

The secondary informants or persons are:

a. Surrogate observers who have the ability to recol-
lect activities relating to the research concern that
have already happened or are happening, or who



tugether sﬂmeﬂﬁng that-developed over a
yd of time.

erts (persons having the specislized knowledge
7 skill _ta interpret and evaluate the situation that

ed attcnﬁan (t’he interviewer hears what

ty tc :"slnft gears™ rapxdly (the interviewer m:m:s
when: the respondent makes what seems to be a jump
nversation and then tries to discover how the
T dent makes this transition)

mpathetic- understanding (the-inteiviewer is able to
erstand what the respondent is experiencing, to
-participats -in- lus or her feelings, and to share his or

w3) ..

; Enf ﬂie vaﬁables -f:hat have a bearing on the

. tsmewer '3 freedem fmm u.ndue reverence for
any pa:tic,iﬂar method of interviewing

‘The interviewer’s feeling of freedom-to make maximal
‘ug"af his or her knowledge of the particular research
acing ‘him or her so: that he or she can
develnp sntuatmnally relevant strategies

29

7. The interviewer’s ability to talk in the respondent’s
language

. The interviewer’s use of questions which use-a tactic
of either neutrality or nuﬂﬂeutmhty

)

the mtemew sltuatmn

Confidentiality

The respondent must be. assured very early in the
interview that his or her comments will be held in strictest
confidence and that only those who have “a need to know”

- (the research staff) will have access to the information.

. Interview and Benefits

Respondents' dislike a steady flow of questions. They
prefer a discussion -or sgmethmg which ‘sounds like a-

discussion . but ‘is really a quasi monologue stimulated by
understanding comments. .

The respnmient gets the following fmm!the interview: .

+ 1. The opportunity to.teach - .

: 2 The opportunity - to tell: an understanding . stranger -
(xomeone who will-presumably make no claims or use
of the remarks to affect the speaker in the future)
something in general or- in- detail about what. the

respondent has dtme or gbserved _

Temng Interview lnfamnnn )
Before mfemmcs can be. drawn from the interview data,

the interviewer. must subject.it to some sort of independent - -

criticism- or. ﬂgﬁmus tast ‘Two - methads available ' for

checking are:

1. Qumpanng a respcmdem s account of a situaticm with
accounts given-by: other respondents
2. Evaluating the ‘respondent’s information in terms of
* jts comprehensibility , plausibility, and consistency
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